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摘  要
         
         
       学生是学习的主体。在学习过程中，学生的学习方式是影响学习收获的关
键因素，学生的学习体验会通过其学习方式影响学习收获，而学业情绪是学习体验
中重要的一部分，相关研究却鲜少涉及。对学业情绪和学习方式进行研究，能够帮
助我们更好地从学生的视角审视学习过程，为提高教育质量提供现实依据。
   本研究以问卷调查为主要方法，考察小学、初中、高中和大学四个学段学生的
学业情绪和学习方式，并对比不同学段和性别的差异，然后探讨这两个因素对学习
收获的影响，分析其影响在不同学段有何特点。本研究主要得出以下结论：
   第一，我国学生的学业情绪和学习方式比较积极，但还需要进一步改善。
   第二，学生的学业情绪和学习方式存在学段差异、性别差异及学段和性别的交
互作用。首先，随着学段升高，学生的学业情绪和学习方式越来越消极，初中是二
者发生转变的关键时期。其次，四个学段整体而言，女生比男生体验到更多的消极
低唤醒情绪，男生比女生更倾向采用表层学习方式。再次，在较低的学段，女生的
学业情绪和学习方式都比男生更加良好，但随后情况发生反转，大学是学业情绪的
性别差异发生转变的关键时期，高中是学习方式的性别差异发生转变的关键时期。
   第三，学业情绪通过学习方式影响学习收获，并且其影响主要体现在学习成绩
上，对一般能力发展的影响较小。其中，积极高唤醒情绪会促使学生采用深层学习
方式，二者会促进学习收获。消极高唤醒情绪会促使学生采用表层学习方式，二者
会阻碍学习收获。消极低唤醒情绪对学习方式没有显著影响，但会阻碍学习收获。
另外，不同学段学生的学业情绪和学习方式对学习收获的影响有所不同。随学段升
高，积极高唤醒情绪对学习成绩和一般能力发展的影响整体上逐渐减弱，深层学习
方式对学习成绩的影响逐渐增强，而对一般能力发展的影响逐渐减弱。两类消极学
业情绪和表层学习方式对学习收获的影响随学段升高有增有减。
   本研究对教师和学校管理者提出如下对策建议：首先，重视学生的学业情绪和
学习方式。其次，促进学生良好的学业情绪体验。再次，培养学生的学习兴趣和学
习能力。最后，对不同学段和性别的学生采取更有针对性的教育举措。
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Abstract
         
         
    Students are the main participants in the process of learning, where
approaches to learning are key factors, and where learning experience may have
effects on learning gains through approaches to learning. Academic emotions are
an important part of learning experience, but are rarely involved in the relevant
research. Therefore, Study on academic emotions and approaches to learning
allows us to better review the learning process from the perspective of students,
and it’s of significance to provide realistic basis for improving the quality of
education.
   Questionnaire survey has been adopted in this study as the main method. The
aims of this study are to examine the current situation of students’ academic
emotions and approaches to learning in four school levels (including primary
school, junior high school, senior high school and university), compare their
differences across school levels and genders, and then explore their effects on
students’ learning gains and analyze what peculiarities there are of the effects in
different school levels. Following are the major conclusions of this study:
   Firstly, Chinese students’ academic emotions and approaches to learning are
relatively positive, but there is still need for further improvement.
  Secondly, there are differences on academic emotions and approaches to
learning of students in different school levels or of different genders, and
moreover school level and gender have interaction. First, students’ academic
emotions and approaches to learning become more negative as they study in
higher school levels. Junior middle school is the key period for the change.
Second, take four school levels as a whole, girls experience more negative
deactivating emotions than boys, and boys are more apt to surface approach to
learning than girls. Third, girls’ academic emotions and approaches to learning
are better than boys in the lower school levels, but it reverses then. University is
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the key period during which academic emotions reverse between genders, and
senior high school is the key period during which approaches to learning reverse
between genders.
   Thirdly, academic emotions produce effects on learning gains through
approaches to learning, and the effects are mainly on academic performance,
much larger than the effects on general ability development. Positive activating
emotions can motivate students to adopt deep approach to learning, and both of
them will promote students’ learning gains. While negative activating emotions
may drive students to adopt surface approach to learning, and both of them will
hinder students’ learning gains. Negative deactivating emotions do not
significantly affect approaches to learning, however they will hinder students’
learning gains. Moreover, the effects of academic emotions and approaches to
learning on learning gains vary in different school levels. In general, the effects of
positive activating emotions on learning gains weaken as school level raises. The
effects of deep approach to learning on academic performance strengthen as
school level raises, but its effects on students’ general ability development
continue weakening as school level raises. While, the effects of negative
activating emotions, negative deactivating emotions and surface approach to
learning on learning gains go up and down as school level raises.
   Major suggestions to teachers and school managers are provided:
   Firstly, pay attention to students' academic emotions and approaches to
learning. Secondly, develop students' interest in learning and their abilities to
learn. Thirdly, facilitate students’ positive academic emotions. Finally, customized
education initiatives shall be offered to students in different school levels and of
different genders.
         
Keywords: Academic Emotions; Approaches to Learning; Learning Gains
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